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Rationale."—American families are on the move more
today than ever before. It is said that in California
seven out of ten families change houses every year.^ During
the past two yeeirs, approximately one out of four families
in the United States has moved to a different place of resi-
2
dence. Many of these families have not only moved from
county to county, but they have moved by great numbers
across state lines, from coast to coast and even from con¬
tinent to continent. Developments in commvinication and
transportation are putting the United States border to
border with other members of the international community.
Opportunities for travel and for learning from other
cultures are increasing to an extent that would have been
3
inconceivable in the 1930's. Indeed, the very nature of
^Hilda Taba, "Changes in Family Life and the High
School Program," High School Journal, XLII (May, 1959),
pp. 302-306.
^Charles 0. Austin, Jr., "Help the Transfer Student,"
Illinois Education, L (October, 1961) , pp. 64-66.
q
G. Gilbert Wrenn, Counselor in a ^an^ing World
(Washington, D. C.j Americcui Personnel and Guidance Associa-
tion, 1962), p. 7.
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many occupations requires families to move about more fre¬
quently.
Large sums of federal money in the form of national
defense contracts have established almost overnight thou¬
sands of new jobs, the majority of which are specialized and
require a kind of specialist who must be recruited from a
variety of geographical locations. The Sunday edition of
any large metropolitan newspaper will suffice as evidence to
this modern need. Employment want advertisements are seen
in bold print in an attempt to recruit specialized people in
one city to work in another. Engineers, teachers, civil
service personnel, chemists, machinists are among those who
may have been trained in one state and lured away by an¬
other. The United States Department of Internal Revenue has
recently recognized that American citizens are finding it
necessary to move to different locations if newly developed
facilities are to be adequately staffed. This recognition
has come in the form of income tax exemption on costs re¬
lated to employment relocation.^ Indeed, the reasons for
increased mobility of American families are many and varied,
and only a few are listed here.
Schools which serve communities whose population
tends to consist of new arrivals from all sections of the
United States will subsequently enroll large numbers of new
^S. Jay Lasser, 1966 Income Tax Guide (New York:
Arco Publishing Company, Inc., 1965), pp. '7-8.
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students who will find the need to readapt themselves to a
new school and commtinity environment. McKinney feels that
entering a new school is a transitional experience for the
individual and that he is likely to feel insecure.^ He
must make new adjustments where everything may seem strange
to him, and he may be concerned lest he do the wrong thing,
embarrass himself, or look ridiculous. Certainly, it would
be of interest to the school and to the counseling depart¬
ment to determine what factors within the school may be
contributing to situations such as these. To do so would be
to respect the new student's worthiness in being and to
afford him the dignity of consideration which he deserves.
This, in turn, may open avenues for freeing the student to
make himself available for being taught.^ Certainly, a
happy, well-adjusted transfer student seems to be one of the
best boosters a school can have, since the new student may
continually compare his present school situation with the
one he has just left.^ In schools where a substantial
number of transfer students arrive each year, some research
^Fred McKinney, Counseling for Personal Adjustment
(Cambridge, Massachusetts: The Riverside Press, 1958) ,
pp. 437-438.
2
Dwayne Huebner, The Reassessment of the Curriigulxtm
(New York: Colvimbia University Bureau of Publications,
1964), p. 101.
^Austin, Op. cit.^ p, 64.
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on their adjustment would seem of value for both the school
personnel and the students.^
Evolution of the problem.--Interest began in this
problem during the writer's tenure as a foreign language and
English teacher with the Lompoc Senior High School, Lompoc,
California. This school district, in particular, experi¬
enced students arriving from many sections of the country
and some from overseas. The writer noted that some students
adapted readily, while others experienced difficulties.
Some students identified with their teachers, fellow stu¬
dents and community with greater ease than did others. Some
students appeared to have difficulties associated with their
classes or rules and regulations, while others adapted
quickly. The writer listened with much interest to these
students who were willing to discuss their many particular
concerns relative to the new school environment. The
listening led to a curiosity as to whether these concerns
might have some pattern if they were assembled and properly
considered.
Contribution to educational knowledge.—The rela¬
tively few studies relating to the problems of transfer stu¬
dents on the public school level appear to have been con¬
cerned with students on the junior and senior college
^Association for Supervision and Curriculum Develop¬
ment, Growing Uy in an Anxious Age (Washington, D. C.:
National Education Association, 1952) , p. 184.
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levels. A study of transfer students on the high school
level may serve to stimulate other such studies in areas
which are heavily impacted by new arrivals, and thereby
provide a means through which a school may evaluate its
program and its social climate in teimis of the needs of the
transfer students. This study, in particular, has been of
value to the counseling department of the aforementioned
school in that it has provided a vehicle by which that
department has interpreted the status of its new students in
an organized fashion. It has helped the department to
convey the facts and areas of concern to the student body,
the teachers, the administrators and the school board.
Statement of the problem.—The problem was to compare
the feelings and opinions of transfer and resident students
on issues which were regarded as being related to satis¬
factory adjustment within the school environment.
Purpose of the study.—The purpose of the study was
to ascertain those factors which may be helpful to the per¬
sonnel of the Lompoc Senior High School in determining prob¬
lem and nonproblem areas as they relate to transfer and
resident students. The specific purpose of this study was
to learn how the new students, in comparison with the resi¬
dent student group, perceived their school situations and
experiences in the following areas;
1. Satisfaction in general with the Lompoc Senior
High School
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2, Atmosphere or social climate in the school
3. City and community atmosphere
4, Extra-curricular activities
5, Help received in selection of subjects and class
placement
6, Extent of homework assignments
7. Aspect of school most liked
8. Aspect of school least liked
9. Teacher helpfulness
10. Teacher friendliness
11. Teacher instructional ability (as perceived by
students)
Definition of terms.—For the purpose of this study,
the terms used below have the following meaning:
1. Transfer Student - A student who has moved into
theLompoc Unified School District following the
close of the 1964-65 school year and who is
currently enrolled in the Lompoc Senior High
School.
2. Resident Student - A student who is currently
enrolled in the Lompoc Senior High School and who
has been a resident of the Lompoc Unified School
District for at least five years.
Limitations of the study.—This study has been limit¬
ed to the opinions of the participating students and to the
accuracy of the data placed on the questionnaire by the
participating students.
Locale of the study.—The locale of this study was
Lompoc Senior High School, Lompoc, California.
Research procedure.—The method used in this investi¬
gation was the descriptive survey method. Tentative
7
permission to conduct the study was obtained by telephone
from the principal of the school involved. A survey of the
literature pertinent to the study was made, and the pro¬
posed study was placed in outline form. The outline was
presented to the faculty and students of Atlanta University,
and the proposed study was accepted.
In collaboration with Dr. Perry J. Rockwell, a
questionnaire was constructed for the purpose of securing
the information listed in the purposes of the study. The
questionnaire was presented at a meeting in Lompoc, Cali¬
fornia, with the principal and the five cotinselors of the
school involved, where deletions and additions were made for
the purpose of validating the questionnaire. The number of
students who were to participate in the study and a method
of random sampling for their selection were agreed upon.
The questionnaire was distributed and returned by the
counseling department. The data were assembled, analyzed
and interpreted in an appropriate manner. Certain findings,
conclusions and implications were made in accordance with
what the data warranted.
Progress schedule.—The following schedule was
observed:
April, 1966 - Arranged for distribution of
questionnaire.
May, June, 1966 - Assembled, analyzed and interpreted
the data. Formulated findings,
conclusions, implications and recom¬
mendations .
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July, 1966 - Presented thesis to committee.
Survey of related literature.—A search for litera¬
ture related to transfer students on the high school level
revealed few studies or articles which were specifically
written to treat the problem. However, there were many
studies and articles connected with the problem of junior
college and college transfer students.
Charles 0. Austin, Jr., principal of a suburban
Chicago high school, conducted a survey of his transfer
students in order to bring insight into the overall program
of his school and in order to obtain their reaction to the
school program as well as to the general school environ¬
ment.^ In his questionnaire, he attempted to learn if they:
(1) fotind a friendly atmosphere in the school, (2) found
that the amount of homework differed from that which they
had received in their previous school, (3) received enough
information about school clubs and organizations, (4) found
it easy to attend spectator sports, plays, concerts and
school functions, (5) were participating in extra-curricular
activities, (6) found that they were readily accepted in
their homeroom, (7) found the attendance rules of this
school more rigid than those of their previous school, and
(8) found that general school behavior reached as high a
standard as in their former school. Austin concluded that
there should be some plans to include new students in
lAustin, op, cit., pp. 64-66.
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extra-curricular activities at the time of registration or
to find their interests and send the information to club
sponsors. He further stated that, as a result of his
survey, he felt that it would be helpful in getting the new
student off on the right foot to assign a veteran student
to guide and help familiarize him with the buildings and
rooms,^
Culpepper, in his study of co-curricular activities,
found that the facility and school counselor were not assum¬
ing a responsibility in meeting the needs of the students
in this area, and he suggested that each student should be
assigned an activity if he does not register for one.^
The Association for Supervision of Curriculum Devel¬
opment of the National Education Association has indicated
that differences in teaching methods may also be a problem
for the transfer student. This would apply when a teacher
uses different methods from those used by former teachers,
or while the student, at the same time, has teachers who
use quite different methods and procedures.
J-Ibid.
^Gaines Warren Culpepper, "An Analysis of the Co-
curricular Activities of the John Phillip Carr High School,
Conyers, Georgia" (Unpublished Master's Thesis, School of
Education, Atlanta University, May, 1965), p. 69.
^Association for Supervision and Curriculum Develop¬
ment, A Look at Continuity in the School Program (Washing¬
ton, D. C.: National Education Association, 1958), p. 58.
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McNally and Passow are concerned with the question
as to whether the schools are meeting their responsibility
to aid students in their adjustment in the midst of the
"lonely crowds,"^ They believe that the curriculim should
provide experiences designed to help children to learn con¬
structive and rewarding patterns of living in close social
conditions with people of diverse religions, races, economic
levels and national origins and interests. They contend
that certainly more today than ever before people are moving
about and old patterns of behavior between such groups are
disappearing and should be replaced with patterns exempli¬
fying greater understanding and mutuality,^
Thayer writes that perhaps there was a time when the
consequences of local and state differences in educational
opportunity were mainly of local and state importance, but
he explains that it is not so today. He concludes that
mobility is becoming more and more a characteristic of our
people, "The number of school age children crossing state
lines and moving from one section of the country to another
is sufficiently large to indicate that what one section of
^Harold J, McNally and A. Harry Passow, Improving the
Quality of Public School Progr^s (New York: Teachers
College, Columbia University, 1960) , pp, 7-8,
2lbid,
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the country sows in the way of education of its young
people, another commonly reaps.
The Association for Supervision and Curriculum Devel¬
opment of the National Education Association has also said
that, "por schools, a mobile population presents many prob¬
lems of policy and practice. Some perplexities result from
the flow of students into and out of the school. More than
we suspect, the student body is fluid.
Taba indicates that mobility is a factor in that it
". . . dislocates neighborhood ties, dissolves the extended
family structure and dissolves the fabric of mutual family
friendships. The parents of these mobile families face
their children alone, without the supportive structure of
the extended family and the neighborhood."^ The Associa¬
tion for Supervision and Curriculum Development adds that;
". . . it is imperative that all people have continuous
opportunities to grow toward a greater sense of self¬
acceptance, autonomy, dignity and integrity."^ Wrenn has
indicated the following;
^V. T. Thayer, The Role of the School in American
Society (New York; Dodd, Mean and Company, 1963) , pp. 79-80.
2 . . .
Association for Supervision and Curriculum Develop¬
ment, Growing Up in an Anxious Age (Washington, D. C.;
National Education Association, 1952), p. 302.
%aba, op. cit., p. 302.
^Association for Supervision and Curriculum Develop¬
ment, Perceiving, Behaving and Becomng (Washington, D. C.;National Education Association, 1962),p. 220.
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The cotinselor needs to be particularly understanding
of families with regard to mobility, which is likely
to be higher with younger families and for those whose
easy acceptance into the community is likely to be
slow. Studies of newcomers, . . indicate clearly that
new families may be very lonely. . . The parents may
be more lonely than the children in school, and their
unhappiness contributes to the student's insecurity.
The absence of kinfolk in the new community deprives
the adults of a source of emotional support and makes
the child more rootless. The counselor in helping
the new students in school, , . must understand.^
It would appear that some authorities are recog¬
nizing that the modern American trend toward greater family
mobility may be a basis for certain adjustment problems of
a growing number of students new to the community and
school.
It would further appear that little research has been
conducted to determine the degree to which these mobility
factors may affect the students of any given secondary
school, Taba's study of transfer students represents one of
the few available studies of this nature. Taba's study has
served, in part, as one of the few guidelines for the writer
in his efforts to establish questionnaire criteria used in
this study.
^Wrenn, op. cit., p, 32.
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Introductory statement.—The data presented, analyzed
and interpreted in this chapter are organized under the
major captions: (a) the data on the percentage of returns
of the questionnaire, (b) the data on the background infor¬
mation of the school, (c) the data on the description of the
students participating in the study, and (d) the data on the
responses of the students to the questionnaire.
The quantitative measures of the pertinent responses
of the students to the questionnaire items, as subsumed
under the captions, are portrayed as frequency and percent
of responses in a series of seven tables which accompany
discussion in this chapter.
The summary of the pertinent literature, the basic
findings, conclusions, implications and recommendations are
reserved for presentation in the final or Chapter III.
Percentage of returns."-There was a perfect or a
total of 100 per cent return of the questionnaires by the
fifty resident and fifty transfer students, randomly
selected, who participated in the study. It was felt that
13
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such a high and/or perfect percentage of returns gave a very
clear idea of the opinions, interests and relative adjust¬
ment of all the students participating in the study.
School information.—The total enrollment of the
school from which the participating students were randomly
selected was 1625, in grades nine through twelve, at the
time of the study. Of this total, approximately 18 per cent
or 300 of the total number enrolled were classified as new
or transfer students, having enrolled for the first time in
the district on or later than the September preceding this
study.
Background and description of the students in the
study. —There was a total of fifty transfer and fifty resi¬
dent students, randomly selected for participation in the
study. Of the fifty resident students, twenty-three were
males and twenty-seven were females. The group consisted of
seventeen seniors, eleven juniors, eleven sophomores and
eleven freshmen. The transfer group included twenty males
and thirty females, representing fifteen seniors, nine
juniors, eight sophomores and eighteen freshmen.
Six per cent of the resident students' fathers were
members of the United States Air Force, and 28 per cent were
in some way connected with Vandenberg Air Force Base, repre¬
senting such occupations as missile technician, engineer,
electrician and civil service. Sixty-six per cent main¬
tained employment not directly connected with the base.
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Of the resident students* mothers, 40 per cent were
employed outside the home, and 60 per cent remained in the
home.
The formal education of the resident students*
fathers ranged from the fourth to the sixteenth year level,
with a mode of twelve, a mean grade level of 11.04 and with
a median of 12.25. The mothers' formal education ranged
from the second to the sixteenth year level, with a mode of
12, a mean of 10.56 and a median of 12.16.
Of the transfer students' fathers, 30 per cent were
monbers of the United States Air Force, and 32 per cent
maintained base connected employment. Thirty-eight per cent
of the fathers retained employment not directly connected
with the base.
Of the transfer students' mothers, 26 per cent were
employed outside the home, while 74 per cent remained in
the home.
The formal education of transfer students* fathers
ranged from the eighth to the seventeenth year level, with
a mode of 12, a mean of 12.44 and a median of 12.54. The
formal education of the mothers ranged from the sixth to the
sixteenth year level, with a mode of 12, a mean of 11.72
and a median of 12.24.
The data would appear to indicate that the fathers
of resident students tended to maintain employment within
16
areas not directly comiected with Vandenberg Air Force Base,
while the fathers of the new arrivals tended to have base
connected employment.
A greater percentage of parents of transfer students
maintained base connected employment than the parents of
resident students. This might suggest that those families
whose central means of support is base connected, tend not
to remain within the community to become five year residents,
or that those who do remain for that period of time tend to
become locally employed.
The data support the contention that mothers of
transfer students tend to obtain employment outside the home
in fewer instances than those of the resident students.
Perhaps more time in local residence provides a greater
opportunity for maternal employment outside the home. An¬
other possibility is that local employers may lean heavily
in the direction of employing more permanent residents in
order to maintain stability in their labor force.
Further, the data indicate a somewhat higher mean
educational level for both parents of the transfer student
group. The speculation might be made that this factor re¬
lates to the nature of the technical needs of the Air Force
base, or that local opportunities for education have in some
way affected the situation. More research might be con¬
ducted in this area.
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School districts in which students have lived in past
five years.—■The data on the number of school districts in
which the fifty transfer students and the fifty resident
students have lived during the past five years are pre¬
sented in Table 1,
TABLE 1
TOTAL NUMBER OP SCHOOL DISTRICTS IN WHICH STUDENTS












List the total nximber of
school districts in which
you have lived for the
past five years:
One school district 0 0 50 100
Two school districts 17 34 0 0
Three school districts 12 24 0 0
Four school districts 9 18 0 0
Five school districts 8 16 0 0
Six school districts 2 4 0 0
Seven school districts 1 2 0 0
Eight school districts 1 2 0 0
The nxmber of school districts resided in by transfer
students during the past five years ranges from two to
eight. The mode for the transfer student group is two
school districts, representing seventeen students or 34 per
cent of the group. The mean ntimber of school districts re¬
sided in over the past five years was 3.44. Twelve or 24
18
per cent of the transfer students indicated a period of
residence in five or more school districts during the five
year period. The fifty resident students were selected
because they had resided in the school district for five
years or longer.
The data indicate that the transfer student group has
been involved in a representative amovint of mobility, while
the resident student group represents no inter-school dis¬
trict mobility during the five year period. It would appear
that the two groups, in this respect, would be distinct pop¬
ulations. Such distinction was basic to the present study.
Responses to questionnaire items eighteen through
twenty-eight.—The data on the responses to questionnaire
items eighteen through twenty-eight are presented in Table 2.
TABLE 2
RESPONSES TO QUESTIONNAIRE ITEMS EIGHTEEN THROUGH
TWENTY-EIGHT BY ONE HUNDRED TRANSFER AND RESIDENT
STUDENTS OF THE LOMPOC SENIOR HIGH SCHOOL,
LOMPOC, CALIFORNIA
Questionnaire Items Transfer Resident
Eighteen Through Students Students
Twenty-eight Per- Per-
Nxamber centage Number centage
18. I am satisfied in
general with LSHS:
(a) Strongly agree 15 30 14 28
(b) Agree 31 62 34 68
(c) Undecided 4 8 1 2
(d) Disagree 0 0 1 2














19, I am accepted in the
social life at LSHS:
(a) Strongly agree 8 16 7 14
(b) Agree 28 56 26 52
(c) Undecided 14 28 15 30
(d) Disagree 0 0 2 4
(e) Strongly disagree 0 0 0 0
20. Students at LSHS are
friendly:
(a) Strongly agree 21 42 8 16
(b) Agree 28 56 31 62
(c) Undecided 0 0 8 16
(d) Disagree 1 2 3 6
(e) Strongly disagree 0 0 0 0
21. I am satisfied with
the city and commu¬
nity outside the
school:
(a) Strongly agree 5 10 6 12
(b) Agree 14 28 20 40
(c) Undecided 23 46 10 20
(d) Disagree 6 12 12 24
(e) Strongly disagree 2 4 2 4
22, Getting into extra¬
curricular activities
in easy at LSHS:
(a) Strongly agree 6 12 6 12
(b) Agree 21 42 26 52
(c) Undecided 38 14 28
(d) Disagree 2 4 3 6














23. Teachers at LSHS
are friendly:
(a) Strongly agree 13 26 13 26
(b) Agree 31 62 28 56
(c) Undecided 6 12 6 12
(d) Disagree 0 0 0 0
(e) Strongly disagree 0 0 3 6
24. Teachers at LSHS
exhibit good teach¬
ing ability:
(a) Strongly agree 10 20 12 24
(b) Agree 29 58 23 46
(c) Undecided 8 16 11 22
(d) Disagree 3 6 2 4
(e) Strongly disagree 0 0 2 4
25. Counselors have
helped me in class
placement and selec¬
tion of subjects:
(a) Strongly agree 22 44 19 38
(b) Agree 21 42 19 38
(c) Undecided 4 8 6 12
(d) Disagree 3 6 4 8
(e) Strongly disagree 0 0 2 4
26. Student behavior at
LSHS compares well
with other schools:
(a) Strongly agree 13 26 9 18
(b) Agree 21 42 20 40
(c) Undecided 10 20 19 38
(d) Disagree 4 8 1 2


















(a) Strongly agree 3 6 1 2
(b) Agree 5 10 6 12
(c) Undecided 16 32 23 46
(d) Disagree 21 42 19 38
(e) Strongly disagree 5 10 1 2
28. Teachers have helped
me in class place¬
ment and selection:
(a) Strongly agree 1 2 4 8
(b) Agree 27 54 16 32
(c) Undecided 11 22 12 24
(d) Disagree 11 22 12 24
(e) Strongly disagree 0 0 6 12
The data indicate that on item 18, "I am satisfied in
general with LSHS," fifteen (30 per cent) of the transfer
group strongly agreed, thirty-one (62 per cent) agreed, four
(8 per cent) were undecided, none disagreed and none strong^
disagreed. Of the resident students, fourteen (28 per cent)
strongly agreed, thirty-four (68 per cent) agreed, one (2
per cent) was undecided, one (2 per cent) disagreed and
none strongly disagreed.
The data are useful evidence that both groups are
satisfied in general with their high school. The fact that
22
four (8 per cent) of the transfer group were yet xindecided
might indicate that they had not been in residence for a
long enough period of time for an opinion on this item. The
large percentage who did respond to this item suggests that
the school had an impact. Eighty-two per cent were favor¬
ably impressed and none indicated disfavor.
On item nineteen, "I am accepted in the social life
of LSHS," eight (16 per cent) of the transfer group strongly
agreed, twenty-eight (56 per cent) agreed, fourteen (28 per
cent) were undecided, none disagreed and none strongly dis¬
agreed. Of the resident student group, seven (14 per cent)
strongly agreed, twenty-six (52 per cent) agreed, fifteen
(30 per cent) were undecided, two (4 per cent) disagreed and
none strongly disagreed.
On this item the responses of both groups appeared
much alike. The greater percentage in both groups indi¬
cated that they felt that they were accepted in the social
life of their high school. Since nearly a third of both
groups indicated indecision on the item, however, and none
of the transfer group indicated disagreement and only one (2
per cent) of the resident group disagreed, there might be
some question as to the willingness of the students con¬
cerned to label themselves as socially unaccepted, thereby
possibly accounting for the high percentage who were "un¬
decided." However, there is a high percentage of students
indicating "undecided" in items twenty-two and twenty-six
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both of which may be related to social acceptance. On the
contrary, "student friendliness" on item twenty is repre¬
sented by a very small percentage who were undecided.
On questionnaire item twenty, "Students at LSHS are
friendly," twenty-one (42 per cent) of the transfer group
strongly agreed, twenty-eight (56 per c/ent) agreed, none
were undecided, one (2 per cent) disagreed and none strongly
disagreed. Of the resident students, eight (16 per cent)
strongly agreed, thirty-one (62 per cent) agreed, eight (16
per cent) were undecided, three (6 per cent) disagreed, and
none strongly disagreed.
The transfer group was in agreement or strong agree¬
ment with this item in forty-nine instances representing 98
per cent of the group, while thirty-nine (78 per cent) of
the resident group agreed or strongly agreed. This would
seem to imply that either the transfer group tended to be
more sociable or that their initial impressions of students'
friendliness might be tempered somewhat with time in resi¬
dence, It might also be speculated that the transfer group
may have used criteria based on experiences in other school
comm'unities in making a decision on this item.
With regard to item twenty-one, "I am satisfied with
the city and commiinity outside the school," five (10 per
cent) of the transfer students strongly agreed, fourteen
(28 per cent) agreed, twenty-three (46 per cent) were un¬
decided, six (12 per cent) disagreed and two (4 per cent)
24
strongly disagreed. Of the resident students, six {12 per
cent) strongly agreed, twenty (40 per cent) agreed, ten (20
per cent) were undecided, twelve (24 per cent) disagreed and
two (4 per cent) strongly disagreed.
With twenty-six (52 per cent) of the resident group
in agreement or strong agreement on this item and fourteen
(28 per cent) in disagreement or strong disagreement and
ten (20 per cent) undecided, it appears that the resident
group is somewhat more decisive at this point as to whether
they are satisfied with the commxinity outside the school,
with forty (80 per cent) expressing a definite opinion.
Only twenty-seven (54 per cent) of the transfer group ex¬
pressed a definite opinion, while twenty-three (46 per cent)
indicated that they were undecided. Apparently, a niamber of
transfer students may have felt that they had not had suf¬
ficient experiences within the community as yet in order to
express an opinion on this item. The tendency, however,
with both groups was toward agreement or strong agreement
with those who had made a decision on the item. Of the
twenty-seven transfer students who indicated a definite
opinion, nineteen (70 per cent) were in agreement or strong
agreement. Of the forty resident students who indicated a
definite opinion, twenty-six (65 per c^t) were in agreement
or strong agreement.
In regard to item twenty-two, "Getting into extra¬
curricular activities is easy at LSHS," six (12 per cent)
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of the transfer group strongly agreed, twenty-one (42 per
cent) agreed, nineteen (38 per cent) were undecided, two (4
per cent) disagreed and two (4 per cent) strongly disagreed.
The resident students numbered six (12 per cent) who strong¬
ly agreed, twenty-six (25 per cent) who agreed, fourteen
(28 per cent) who were undecided, three (6 per cent) who
disagreed and one (2 per cent) who strongly disagreed. The
data indicate a somewhat higher percentage of indecision on
the part of the transfer group with thirty-one (62 per cent)
expressing a definite opinion, while thirty-six (72 per cent)
of the resident group expressed definite opinions. However,
of those expressing definite opinions the tendency was
toward agreement or strong agreement in both groups. Of the
thirty-one in the transfer group, twenty-seven (87 per cent)
agreed or strongly agreed. Of the thirty-six resident stu¬
dents expressing definite opinions, thirty-two (88 per cent)
were in agreement or strong agreement, difference between
the two groups being only 1 per cent.
Of the transfer students responding to questionnaire
item twenty-three, "Teachers at LSHS are friendly," thirteen
(26 per cent) strongly agreed, thirty-one (62 per cent)
agreed, six (12 per cent) were undecided, none disagreed and
none strongly disagreed. Thirteen (26 per cent) of the resi¬
dent students strongly agreed, twenty-eight (56 per cent)
agreed, six (12 per cent) were undecided, none disagreed and
three (6 per cent) strongly disagreed with the statement.
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Of the forty-four transfer students who expressed
definite opinions, forty-foxir (100 per cent) agreed or
strongly agreed that teachers were friendly, while forty-
one (93 per cent) of the forty-four resident students ex¬
pressing opinions agreed or strongly agreed.
The differences in the two groups was not large. It
is interesting to note, however, that resident students tend
to respond more regularly in all five categories than do the
transfer students. This might lead to the speculation that
with longer residence within the school community, opinions
become more pronounced and varied.
With regard to item 24, "Teachers at LSHS exhibit
good teaching ability," ten (20 per cent) of the transfer
students strongly agreed, twenty-nine (58 per cent) agreed,
eight (16 per cent) were undecided, three (6 per cent)
disagreed and none strongly disagreed. Of the resident
students responding to this item, twelve (24 per cent)
strongly agreed that teachers at LSHS exhibit good teaching
ability, twenty-three (46 per cenij agreed, eleven (22 per
cent) were undecided, two (4 per cent) disagreed and two
(4 per cent) strongly disagreed.
Although approximately one-sixth of the transfer group
and slightly over one-fifth of the resident students indi¬
cated that they were undecided on item twenty-four, those
who did indicate definite opinions mostly agreed or strongly
agreed. Twenty-nine (90 per cent) of the thirty-two
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transfer students indicating definite opinions either agreed
or strongly agreed, and thirty-five (89 per cent) of the
thirty-nine resident students checking definite opinions
agreed or strongly agreed. The data here would seem to
warrant the assximption that both groups were in general
agreement with regard to the teaching ability of their
teachers.
On item 25, "Coimselors have helped me in class
placement and selection of s\abjects," twenty-two (44 per
cent) of the transfer student group strongly agreed, twenty-
one (42 per cent) agreed, four (8 per cent) were \andecided,
three (6 per cent) disagreed, and none strongly disagreed.
Of the resident group, nineteen (38 per cent) strongly
agreed that counselors had helped them in these areas,
nineteen (38 per cent) agreed, six (12 per cent) were un¬
decided, four (8 per cent) disagreed and two (4 per cent)
strongly disagreed.
Of the transfer students who expressed an opinion
other than "undecided," forty-three (93 per cent) of the
forty-six either agreed or strongly agreed, and of the resi¬
dent students who expressed an opinion other than "un¬
decided," thirty-eight (86 per cent) of the forty-four
either agreed or strongly agreed. The data appear to show
that the students in general feel that the counselors are
helping them in these areas, with a rather high percentage
of "strongly agree" in both groups. The fact that the
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transfer students had registered a slightly larger percent¬
age of the latter responses could be related to the nxamber
of times both groups indicated that they had met with their
counselors over the past year, as presented in Table 7, The
mean number of times the transfer student group had met with
their counselor over the past year was 4.56 times, while the
mean for the resident group was 2.76, Although both groups
appear to feel quite strongly that their cotinselors are
meeting their needs in these areas, it appears that the
transfer group feels that this is especially true. As
shown in Table 7, 100 per cent of the transfer students had
met at least one time during the past year with a covinselor,
while forty-seven (94 per cent) of the resident group indi¬
cated having met with a counselor during the past year.
Student behavior at Lompoc Senior High School is per¬
ceived as typical of other schools. Thirteen (26 per cent)
of the transfer students strongly agreed with the item,
"Student behavior compares well with other schools,"
Twenty-one (42 per cent) agreed; ten (20 per cent) were un¬
decided; four (8 per cent) disagreed and two (4 per cent)
at^ongly disagreed. Of the resident student group, nine
(18 per cent) strongly agreed that student behavior at LSHS
compares well with other schools. Twenty (40 per cent)
agreed; nineteen (38 per cent) were undecided; one (2 per
cent) disagreed and one (2 per cent) strongly disagreed.
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On this item, the resident student group expressed
almost twice as much indecision with regard to the state¬
ment than did the trcmsfer student group. However, it would
appear quite natural that members of the resident group
checked the "undecided" category because of their status as
residents. Transfer students may be more opinionated since
they might be expected to compare their new school environ¬
ment with their previous one. Of those who expressed their
opinions in categories other than "undecided," the direction
was strongly toward agreement with the statement that
student behavior compares well with that of other schools.
Of the transfer students checking a category other than
"undecided," thirty-four (85 per cent) of the forty were in
agreement or strong agreement, while twenty-nine (96 per
cent) of the thirty-one resident students either agreed or
strongly agreed.
On item 27, "LSHS homework assignments are more
lengthy than other schools," three (6 per cent) of the
transfer students strongly agreed, five (10 per cent)
agreed, sixteen (32 per cent) were undecided, twenty-one
(42 per cent) disagreed and five (10 per cent) strongly dis¬
agreed, Of the resident student group, one (2 per cent)
strongly agreed, six (12 per cent) agreed, twenty-three (46
per cent) were undecided, nineteen (38 per cent) disagreed,
and one (2 per cent) strongly disagreed.
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Of the transfer students checking categories other
than "undecided," twenty-six (76 per cent) of the thirty-
four either disagreed or strongly disagreed that homework
assignments at LSHS were more lengthy than those of other
schools. With regard to the resident students who checked
categories other than "undecided," twenty (74 per cent) dis¬
agreed or strongly disagreed. Those of both groups who ex¬
pressed definite opinions appear to agree rather closely
that homework assignments at LSHS are not more lengthy than
at other schools.
It might be noted that seven (14 per cent) more of
the transfer students expressed definite opinions than did
the resident students. The difference observed might
possibly be expected since transfer students could be more
prone to compare with previous experiences in other schools.
Further, it should be noted that the number checking "un¬
decided" in both groups is rather high on this item.
With regard to item 28, "Teachers have helped me in
class placement and selection," one (2 per cent) of the
transfer students strongly agreed, twenty-seven (54 per cent)
agreed, eleven (22 per cent) were undecided, eleven (22 per
cent) disagreed and none strongly disagreed. Of the trans¬
fer student group, four (8 per cent) strongly agreed, six¬
teen (32 per cent) agreed, twelve (24 per cent) were un¬
decided, twelve (24 per cent) disagreed and six (12 per
cent) strongly disagreed.
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Of the transfer students who checked categories other
than "undecided," twenty-eight (71 per cent) of the thirty-
nine either agreed or strongly agreed, while twenty (52 per
cent) of the thirty-eight resident students who checked
categories other than "undecided," either agreed or strongly
agreed. It might be noted that the percentage in both
groups checking "undecided" was within 1 per cent of each
other.
The data suggest that both groups agree that teachers
have helped them in class placement and selection. It is
interesting to observe, however, that on the same question
with regard to counselors, forty-three (96 per cent) of the
forty-six transfer students expressing opinions other than
"undecided" either agreed or strongly agreed, while thirty-
eight (86 per cent) of the forty-four resident students
agreed or strongly agreed. The results here appear to be in
accordance with the role of the counselor, one of his
primary roles falling in the area of aiding students in
class placement and selection, as defined by the school in¬
volved in the study.
Teachers, being expected to help students with prob¬
lems wherever possible orvadvisable, would have as a second¬
ary role, the helping of students on occasions to select a
particular class. Both groups of students appear to have
experienced the results of these roles.
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Chi Square comparison on transfer and resident stu¬
dents' responses on questionnaire items twenty and twenty-
eight,—The data on the two items of the eleven items
appearing in Table 2fWhich showed statistical levels of dif¬
ference set for this study, are presented in Table 3.
TABLE 3
CHI SQUARE COMPARISON ON TRANSFER STUDENTS'













Strongly agree 21 14.5 8 14.5
Agree 28 29.5 31 29.5
Undecided 0 4.0 8 4.0
Disagree 1 2.0 3 2.0




Strongly agree 1 2.5 4 2.5
Agree 27 21.5 16 21.5
Undecided 11 11.5 12 11.5
Disagree 11 11.5 12 11.5
Strongly disagree 0 3.0 6 3.0
10.702
*.05 = 9.488 4df
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With regard to item twenty, "Students at LSHS are
friendly," transfer and resident student responses showed
a statistical difference at the ,01 level. A statistical
difference at the ,05 level was also found between the
responses of the two groups to item twenty-eight,"Teachers
have helped me in class placement and selection,"
Total responses to questionnaire items eighteen
through twenty-eight.—The data on the total number of
responses to each of the five categories which are strongly
agree, agree, undecided, disagree and strongly disagree, are
presented in Table 4,
TABLE 4
TOTAL NUMBER OF RESPONSES TO QUESTIONNAIRE ITEMS
EIGHTEEN THROUGH TWENTY-EIGHT BY ONE HUNDRED
TRANSFER AND RESIDENT STUDENTS, LSHS
Transfer Resident
Questionnaire Items Students Students
Eighteen through
Twenty-eight Per- Per-
Nximber centage Number centage
Total items checked for












35 6.3 46 8.3
Total items checked for
strongly disagree 9 1.6 18 3.2
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In the first category, "strongly agree," the data
indicate that one hundred and forty (25,6 per cent) of the
transfer students' responses were in this category, while
two hundred and fifty-one (45.6 per cent) of the responses
were in the "agree" category. One hundred and fifteen (20,9
per cent) of the transfer students' responses were in the
"undecided" column, thirty-five (6,3 per cent) of the
choices were in the disagree"category and nine (1.6 per
cent) of the choices were given to "strongly disagree."
It should be noted here that item 27 of Table 2,
"LSHS homework assignments are more lengthy than other
schools," is essentially a "negative" statement, whereas all
other statements on this table are "positive." This is
evidenced by the fact that the students tended to respond
in the reverse. In other words, a positive factor might be
that the LSHS homework assignments were not longer than
those in other schools. Therefore, in order to respond
"positively" a student would naturally check "disagree" or
"strongly disagree." In order to make this item consistent
With other items on Table 4, it should be noted that
"strongly disagree" on item 27, Table 2, is reported on
Table 4 as "strongly agree," while "disagree" is reported
as "agree," "strongly agree" and "agree" are reported nega¬
tively as "strongly disagree" and "disagree" in that order,
while "undecided" is left the same. It should especially be
noted that the aforementioned item is changed only on Table 4,
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In the first category, "strongly agree," the data in
Table 4 indicate that ninety-nine (18 per cent) of the resi¬
dent students' responses were in this category, while two
hiindred and sixty-two (47,6 per cent) of the responses were
in the "agree" category. One hundred and twenty-five (22,7
per cent) of the resident students' responses were in the
"undecided" column, forty-six (8.3 per cent) of the choices
were in the disagree category and eighteen (3.2 per cent)
were in the "strongly agree" column.
The differential range in all five categories was
from 1.6 per cent to 7,6 per cent, and the average differ¬
ential between the two groups in all categories was 3.08 per
cent. It might be observed, however, that the differential
in four of the five categories was at or less than 2,2 per
cent. It appears that, in general, both groups seemed to
react closely on the responses.
The greatest overall differential between the two
groups occurred with the "strongly agree" category, with a
difference of 7.6 per cent. On the basis of the data pre¬
sented the transfer student group was more prone to be very
positive, while the resident group tended to be somewhat
more seasoned with their responses by indicating a somewhat
higher percentage of "agrees" than did the transfer group.
Transfer students tended to strongly agree on the whole,
with 391 (71.2 per cent) of the checks in these two cate¬
gories, while resident students claimed 361 (65.6 per cent)
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in these two categories. The resident students were slight¬
ly higher in the "disagree" and "strongly disagree" cate¬
gories with 64 (11.5 per cent) of the responses made in
these two areas. Transfer students, by comparison, re¬
corded forty-four (7.9 per cent) of their responses in these
two categories.
The data may be used as evidence that both groups
tend to feel quite positively toward the items included on
this section of the questionnaire. The degree to which
their responses to this particular group of statements
about their school is a part of those factors which make up
school adjustment would determine the extent to which a
tendency toward satisfactory adjustment could be claimed for
both groups.
Ntimber of students participating in one or more
extra-curricular activitiesThe data on the total nvimber
of students who are involved in this study and who are
participating in one or more extra-curricular activities are
presented in Table 5. For the purposes of this study, the
data on extra-curricular activities will be reported in
terms of number rather than of kind.
Of the ninth grade transfer students, eight (50 per
cent) of this group were participating in one or more extra¬
curricular activity, while three (37 per cent) of the tenth
grade transfer group were participating. Three (33 per
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TABLE 5













List the school activi¬
ties in which you are
presently participating:
Ninth Grade 8 50 4 36
Tenth Grade 3 37 5 45
Eleventh Grade 3 33 5 45
Twelfth Grade 5 33 8 47
All Grades 20 40 22 44
cent) of the eleventh grade group indicated participation in
one or more extra-curricular activities, and five (33 per
cent) of the twelfth graders involved in the study indicated
participation. The total for all four grade levels or all
the transfer student group was twenty (40 per cent) of the
group participating in one or more extra-curricular activi¬
ties.
Of the ninth grade resident students, four (36 per
cent) of this group was participating in one or more of the
activities, while five (45 per cent) of the tenth graders
indicated participation. Five (45 per cent) of the eleventh
grade group and eight (47 per cent) of the twelfth graders
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indicated participation in one or more of the extra¬
curricular activities. The total for all fovir grade levels
or for the entire resident group was twenty-two (44 per
cent) participating in one or more activities.
The difference in the number of transfer students and
the nxamber of resident students participating in one or
more activities was a rather small 4 per cent, favoring the
resident students. A possible reason for this might be that
in general students who are inclined to become involved in
extra-curricular activities do so right away, or that stu¬
dents who are not so inclined do not become involved, even
after a period in residence in a given school. Since the
data here indicate very little differential in the two
groups one might be led to such a speculation. Further, the
data might be taken to indicate that extra-curricular activ¬
ities are as easily accessable to both groups, and that
transfer students may find equal facility in becoming
associated with such groups or activities. Further, a pos¬
sibility might exist that since the new students appear to
become participants in extra-curricular activities rapidly
cuid to the degree or extent of students of long standing in
the school, the new arrivals might possess a particular
personality quality which enables them or which stimulates
them to participate in such activities. It is interesting
to note, however, that in Table 6, resident students, in
response to the question "What do you like most about the
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high school setting," indicated, by a 4 per cent margin>over
transfer students, that they liked school activities and
clubs the most. This is the exact differential between the
two groups on Table 5 which indicated the number of students
in both groups participating in one or more extra-curricular
activities. Again on Table 6 where both groups expressed
what they liked most about the high school setting, transfer
students indicated a zero percentage for sports, while four
(8 per cent) of the resident students showed that they liked
sports.
On Table 2 and in response fo item 22, "Getting into
extra-curricular activities is easy at LSHS," resident stu¬
dents agreed or strongly agreed 4 per cent more than did
transfer students, the same differential percentage as indi¬
cated in Table 5 which shows the number in both groups
actually participating in extra-curricular activities.
Surprisingly, transfer students indicated, by a 6 per
cent margin over the resident group, that they felt they were
"accepted in the social life at LSHS," as is shown in Table
2, item 19. Some consideration might be given to the possi¬
bility that membership or participation in an extra¬
curricular activity does not necessarily imply social accept¬
ance as perceived by the students responding to the question¬
naire. However, the close agreement by both groups with re¬
gard to participation in extra-curricular activities and
their acceptance in the local school social life would
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appear to warrant the assxamption that there is really little
difference between these two groups in these areas.
What students like and dislike most about the school
setting.—The data on the responses to questionnaire items
ten and eleven are presented in Table 6, Both items, ten
and eleven, appeared as open-ended questions and, for the
purpose of clarity in comparing the data, the responses were
grouped into ten discrete categories for "what do you like,"
and "what do you dislike most about LSHS?" The first cate¬
gory, "activities and clubs," contains such responses as:
(1) student council, (2) French club, (3) activities, and
(4) the way some cliibs are r\an.
The second category, "fellow students' character and/
or behavior," represents such responses as: (1) students,
(2) girls, (3) student behavior, (4) the way students dress
and (5) students' school spirit.
The third category, "professional staff and certifi¬
cated personnel," represents such responses as: (1) a teach¬
er or teachers, and (2) a counselor or counselors.
The fourth category, "physical facilities of the
school," encompasses such responses as: (1) type of campus
layout, (2) modern facilities, (3) library facilities, and
(4) hot lunch or cafeteria facilities.
Category five, "instructional program and/or classes,"
represents such responses as: (1) physical education
TABLE 6
WHAT STUDENTS LIKE AND DISLIKE MOST
ABOUT THE HIGH SCHOOL SETTING
Transfer Resident Transfer Resident
Students Students Students Students




Per¬ centage Number Per¬ centage Number Per¬ centage Number Per¬ centage
Indicate the one thing you like (dislike)
most about LSHS:
Lack of/or operation of activities and




Fellow students' character and/or behavior 7 14 4 8 6 12 6 12
Professional staff and certificated per¬
sonnel 9 18 9 18 3 6 6 12
Physical facilities of school 6 12 12 24 4 8 2 4
Instructional program and/or classes
Like everything or dislike nothing about
school
5 10 3 6 4 8 6 12
5 10 1 2 20 40 19 38
Like freedom allowed students/or dislike
rules and regulations 6 12 6 12 3 6 5 10
School Hours 7 14 2 4 6 12 2 4
School Sports 0 0 4 8 0 0 0 0
Undecided 0 0 2 4 0 0 0 0
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program, (2) academic level of school, (3) variety of class
offerings, (4) study environment, and (5) homework.
Category six, "Like everything or dislike nothing
about the school," was the only two responses which were
placed in this category. Category six represents statements
such as, "I like everything about the school," or "there is
nothing I dislike about the school."
Category seven, "Freedom allowed students," encom¬
passes such responses as: (1) leadership role allowed stu¬
dents, (2) freedom allowed the senior class, (3) allowing an
off-campus lunch hour and (4) freedom allowed students.
The eighth category, "School hours," represents such
responses as: (1) school hours, (2) length of school day
and (3) length of class periods.
The ninth category, "School sports," represents only
responses given as "sports" or "school sports."
Category ten represents those students who responded
"undecided" as to what they like and dislike most about LSHS,
Operation of activities and clubs.—Five (10 per cent)
of the transfer students chose operation of clubs and activi¬
ties as the general area they like most about the school.
Seven (14 per cent) of the transfer group selected this
aspect as being liked most.
It is interesting to observe that on items relating
closely to extra-curricular activities, resident students
have responded consistently at from 4 to 8 per cent more
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affirmatively than have the transfer students. In Table 5
it is observed that 4 per cent more resident students were
participating in one or more extra-curricular activities
than were the transfer student group. Further, on item 22,
Table 2, resident students agreed by a margin of 8 per cent
over the transfer student group that extra curricular activ¬
ities were an easy thing of which to become a part. How¬
ever, the percentage differential here between the students
who have been in the school district for five years or more
and those who have been in the community only since the
preceding September is smaller than what might be expected.
The data indicate that the new students adapt readily to
extra-curricular activities by comparison with the resident
group.
Fellow students character and/or behavior,—Seven
(14 per cent) of the transfer students indicated fellow
’students' character and/or behavior as the general area they
liked most. The resident group placed four (8 per cent) in
this area. The data here appear to show similar trends to
the data contained in Table 2, items twenty and twenty-six.
On item twenty, "students at LSHS are friendly," forty-nine
(98 per cent) of the transfer group either agreed or strongly
agreed^. Compared with thirty-nine (78 per cent) who agreed
or strongly agreed in the resident group.
On item 26, Table 2, "student behavior compared well
with other schools," thirty-four (68 per cent) of the
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transfer group either agreed or strongly agreed, while on
the same statement twenty-nine (58 per cent) of the resi¬
dent group either agreed or strongly agreed. The data indi¬
cate that while transfer students carry a slightly higher
percentage who feel student character, behavior and friend¬
liness should be highly rated, the resident students retain
a slightly higher percentage of members who show preference
to extra-curricular activities. It should be noted, however,
that the above statements represent only small percentage
differentials.
Professional staff and certificated personnel.—Nine
(18 per cent) of the transfer student group indicated that
the availability of professional staff and certificated
personnel was the aspect they liked most about the school.
Resident students also placed nine (18 per cent) in this
category thus equalling transfer students in their choice of
professional staff as the aspect of school most liked. How¬
ever, more resident students than transfer students ex¬
pressed this as the area they liked least. These data are
shown in Table 6.
It is observed that in Table 2, item twenty-four,
"Teachers at LSHS exhibit good teaching ability," 2 per cent
more resident students disagreed thcui did transfer students,
while 6 per cent more transfer students agreed or strongly
agreed with the item.
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Again, the percentage differential is rather small to
permit any sharp or clearly defined differences in the two
groups on these items. It might be noted here that in the
item relating to "professional staff and certificated per¬
sonnel," transfer students placed their highest number of
likes in this area, as indicated in Table 6. Resident stu¬
dents gave their second highest number of affirmations to
the item.
Physical facilities of the school.—Six (12 per cent)
of the transfer students indicated physical facilities of
the school as the area they liked most, while twelve (24 per
cent) of the resident group indicated this as the area they
liked most.
Resident students here showed a two-to-one majority
with regard to this item as being the aspect most liked
about the school. Further, this item showed more affirma¬
tive mention by the resident group than did any other cate¬
gory in Table 6, while it ranked only fourth in the ten item
group with the transfer students.
The data appear to support the idea that resident
students are more impressed with the physical facilities of
the school thaji are transfer students. However, it should
be pointed out that both groups had more members who liked
this aspect most than members who liked it least.
Instructional program and classes.—Of the transfer
students, five (10 per cent) indicated that they liked some
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aspect of the instructional program the most. Three (6 per
cent) of the resident students chose this as the area most
liked.
The data here indicate that the transfer students
showed more affirmation of certain aspects of the instruc¬
tional program than did the resident students. As observed
in Table 6, more transfer students chose this as the area
they liked most than as the area they liked least. The
reverse was true of the resident group.
Since these were open-ended questions, it appeared
that resident students, with longer experience, may have
developed a few more "pet peeves" regarding the instruc¬
tional program than did transfer students in their short
tenure in the district. The same might be said of item two
in the same table, "fellow students' character and/or be¬
havior," where resident students showed a slight inclination
toward naming this as one of the aspects liked least, and
transfer students showed a slight inclination toward the
opposite direction. Possibly, after longer tenure, transfer
may become better acquainted and have more experiences with
these aspects of the instructional program as well as with
other students, in the process of which they may develop
individual biases in these areas.
Inasmuch as this table involves open-ended questions
in regard to likes and dislikes, the latter speculation
might be worth consideration. Further, it might be said
47
first impressions in this area tend to be more positive as
they relate to transfer students. Another explanation might
be that transfer students have a more realistic basis for
comparison than resident students. That is, resident stu¬
dents may be comparing with some sort of idealized state
rather than an experiential knowledge of what other systems
have produced.
It might be further observed here that in Table 2
transfer students tended to be more affirmative on items
dealing with friendliness of teachers, students and so
fourth, all of which make up part of the classroom atmos¬
phere and instructional program.
Like freedom allowed students/or dislike rules and
regulations.—Of the transfer students, six (12 per cent)
indicated that they liked the freedom allowed students the
most, while an equal six (12 per cent) of the resident
students confirmed this as the area liked most. Both groups
showed a larger nvimber liking this area than disliking it.
However, the resident group did show more of a tendency
toward disliking school rules and regulations than did the
transfer group.
Again, this factor might be attributed to the length
of tenure in the school district, since those students with
longer exposure might tend to have been directly affected
adversely by a rule or regulation of the school on one or
more occasions, an example of which might be expulsion from
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school. Further, as mentioned before, transfer students
may be making a more realistic comparison based on experi¬
ence in other schools.
School hours.—Of the transfer students, seven (14
per cent) indicated that what they liked most about school
were the school hours, while two (4 per cent) of the resident
group showed this as the aspect most liked.
It should be observed here that, during this year,
the Lompoc High School has been on a half-day schedule,
whereby juniors and seniors attend school afternoons while
freshmen and sophomores attend during the morning hours.
Two weeks following the distribution of this questionnaire
and following the completion of a new high school building,
the school returned to regular all day sessions. This may
partially account for the possibility that many new students
were surprised that they would be attending school only half
days. This may also partly account for the greater ntimber
of new students who responded to this effect on the question¬
naire, since resident students had been informed of the im¬
pending half-day sessions almost a year before. Both groups
appeared about equally divided with regard to those who
liked and disliked the school schedule.
School sports.—Of the transfer students, none indi¬
cated school sports as the area they liked most, while four
(8 per cent) of the resident group chose this as the area
they liked most. None in either group showed it as least.
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Undecided.—Of the transfer students, none showed
indecision on the areas most liked, while two (4 per cent)
of the resident group indicated indecision as to what they
liked most. None in either group were undecided on what
they liked least.
Like everything or dislike nothing about the school.—
Of the transfer group, five (10 per cent) specifically
indicated that they liked everything about the school, while
two (4 per cent) of the resident group responded in like
fashion. Of the fifty transfer students responding to the
area most disliked, twenty (40 per cent) specifically stated
that there was nothing they disliked most, while nineteen
(38 per cent) of the resident group responded in like
fashion. This might be regarded as a kind of "positive”
indecision in both categories.
Total number of times students have met with school
counselor during current school year.—The data in this item
are presented in Table 7. With regard to the number of
times transfer students had met with their counselors dur¬
ing the school year, the range for the transfer students was
from one to twenty-five times, the mean number of meetings
with the counselor was 4.56 times and the mode was 3.
With the resident students, the range was from zero
to ten meetings with the counselor, with a mean of 2.76 and
mode of 2 times. The total nimber of meetings accooanted for
by transfer students was 228, while the total number for
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TABLE 7
TOTAL NUMBER OP TIMES STUDENTS HAVE MET WITH













Estimate the number of
times you have met with
your counselor since
last September:
None 0 0 3 6
One time 3 6 9 18
Two times 11 22 12 24
Three times 13 26 10 20
Four times 8 16 7 14
Five times 4 8 5 10
Six times 3 6 2 4
Seven times 0 0 0 0
Eight times 1 2 0 0
Nine times 0 0 0 0
Ten times 3 6 1 2
Eleven times 1 2 0 0
Twenty times 1 2 0 0







resident students was 138. Every transfer student indicated
having met at least once with a counselor, while forty-six
(92 per cent) of the resident students had met at least
once with a counselor during the school year.
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The data indicate a very high percentage of students
having met with their counselor during the school year, and
attention is given Table 2, item 25, "counselors have helped
me in class placement and selection of subjects," Forty-
three (86 per cent) of the transfer student group either
agreed or strongly agreed. Of the resident student group,
thirty-eight (76 per cent) either agreed or strongly agreed.
When compared with the percentage of agreement on all items,
as shown in Table 4, the agreement with regard to counselor's
help is relatively high. The percentage of transfer stu¬
dents agreeing or strongly agreeing on all items was 76,2
per cent, and with the resident group it was 65,6 per cent
agreement. We may conclude that both groups perceive them¬
selves as being in a working relationship with a counselor.
CHAPTER III
SUMMARY, CONCLUSIONS AND IMPLICATIONS
Restatement of the problem.—The problem of this
study was to compare the feelings and opinions of transfer
and resident students on issues which were regarded as being
related to satisfactory adjustment within the school environ¬
ment.
Restatement of the purposes.—The purpose of the
study was to ascertain those factors which may be helpful to
the personnel of the Lompoc Senior High School in determin¬
ing problem and non-problem areas as they relate to transfer
and resident students. The specific purpose of this study
was to learn how the new students, in comparison with the
resident student group, perceived their school situation and
experiences in the following areas:
1. Satisfaction in general with the Lompoc Senior
High School
2. Atmosphere or social climate in the school
3. City and community atmosphere
4. Extra-curricular activities
5. Help received in selection of subjects and class
placement
6. Extent of homework assignments
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7. Aspect of school most liked
8. Aspect of school least liked
9. Teacher helpfulness
10, Teacher friendliness
11. Teacher instructional ability (as perceived by
students)
Definition of terms.—For the purposes of this study,
the terms used below had the following meaning:
1. Transfer student - A student who moved into the
Lompoc Unified School District following the
close of the 1964-65 school year and who was
currently enrolled in the Lompoc Senior High
School.
2, Resident student - A student currently enrolled
in the Lompoc Senior High School who has been a
resident of the Lompoc Unified School District
for at least five years.
Locale of the study.—The locale of this study was
Lompoc Senior High School, Lompoc, California.
Method of research.—The Descriptive-Survey method of
utilizing a questionnaire was used to collect the data
necessary for this study.
Instruments/materials.—The instrument used in the
collection of the data was a specifically constructed
questionnaire designed to obtain: (1) background informa¬
tion on the tremsfer and resident student group, and (2)
opinions of the transfer and resident students on items
which were considered related to satisfactory school adjust¬
ment
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Subjects.—The subjects used in this study were
fifty transfer students and fifty resident students,
selected randomly from the population of Lompoc Senior
High School,
Criterion of reliability.—The criterion of reli¬
ability for appraising the data obtained was: (a) the
accuracy and authenticity of the responses of the subjects
to the questionnaire items, and (b) personal experience and
knowledge of the writer who has worked in high schools for
eight years and who has been on the staff of the Lompoc
Senior High School for the past two years.
Procedure. —The following procedural steps were used
in this study:
1. A review of literature pertinent to this study
was made and incorporated in the thesis.
2. Permission to conduct the study was secured
from the proper school officials,
3. Under the supervision of staff members of the
School of Education, Atlanta University, the
questionnaire was constructed and validated,
4. The questionnaire was distributed to the subjects
enrolled in the Lompoc Senior High School.
5. The data derived from the questionnaire were
assembled, analyzed and interpreted.
6. Findings, conclusions, implications and recom¬
mendations were drawn from interpretation of
the data.
Summary of related literature.—A search for litera¬
ture related to transfer students on the high school level
revealed few studies which were specifically written to
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treat the problem. However, there were many studies and
articles connected with the problem of transfer students in
junior colleges and four year colleges.
Charles O. Austin, Jr., principal of a suburban
Chicago high school conducted a survey of his transfer stu¬
dents in order to obtain their reaction to the school pro¬
gram and to the environment of the school in general.^ In
his questionnaire, he learned that the transfer students:
(1) found that the amount of homework differed from that
which they had received in their previous school, (2) fotind
a friendly atmosphere in the school, (3) found it easy to
attend spectator sports, plays, concerts and school func¬
tions, (4) foxind that attendance rules of this school were
more rigid than those of their previous school, and (5)
found that the general school behavior reached as high a
standard as in their former school.
Austin concluded that there should be some plans to
include new students in extra-curricular activities at the
time of registration or to find their interests and send the
information to club sponsors. He further stated that, as a
result of his survey, he felt that it would be helpful in
getting the new student off on the right foot to assign a
veteran student to guide and help familiarize him with the
buildings and rooms.^
Icharles O. Austin, Jr., "Help the Transfer Student,"
Illinois Education, L (October, 1961), pp. 64-66.
2lbid
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Culpepper, in his study of co-curricular activities,
found that the faculty and school counselors were not assum¬
ing a responsibility in meeting the needs of the students in
this area, and he suggested that each student should be
assigned an activity if he does not register for one.^
The Association for Supervision of Curriculvim Devel¬
opment of the National Education Association has indicated
that the differences in teaching methods may also be a prob-
2
lem for the transfer student. This would apply when a
teacher uses different methods from those used by former
teachers, or while the students, at the same time, have
teachers who use quite different methods and procedures,
McNally and Passow were concerned with the question
as to whether the schools were meeting their responsibility
to aid students in their adjustment in the midst of the
"lonely crowds,"^ They believed that the curriculum should
provide experiences designed to help children to construc¬
tive and rewarding patterns of living in close social
^Gaines Warren Culpepper, "An Analysis of the Co-
curricular Activities of the iJohn Phillip Carr High School,
Conyers, Georgia" (Unpublished Master's Thesis, School of
Education, Atlanta University, May, 1965), p, 69,
^Association for Supervision and Curriculum Devel¬
opment, A Look at Continuity in the School Program (Wash¬
ington, D, d,; National ISducation Association, 1958) , p, 58.
%arold J. McNally and A, Harry Passow, Improving toe
Quality of Public School Programs (New York: Teachers Col¬
lege, Columbia University, 1960), pp, 7-8,
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conditions with people of diverse religions, races, economic
levels and national origins and interests. They contended
that more today than ever before people are moving about and
old patterns of behavior between such groups are disappear¬
ing and should be replaced with patterns exemplifying greater
understanding and mutuality.^ Certainly, these goals repre¬
sent a new challenge to school personnel sensitive to such
adjustmental needs brought about by mobility of school
populations,
Thayer wrote that perhaps there was a time when the
consequences of local and state differences in educational
opportunity were mainly of local and state importance, but
he explained that it is not so today. He concluded that
mobility is becoming more and more a characteristic of the
American people. "The number of school age children cross¬
ing state lines and moving from one section of the country
to another is sufficiently large to indicate that what one
section sows in the way of education of its young people,
another commonly reaps.
The Association for Supervision and Curriculum Devel¬
opment also said that, "For schools, a mobile population
presents many problems of policy and practice. Some
^Ibid.
^V. T. Thayer, The Role of the School in American
Society (New York; Dodd, Mean and Company, 1963), pp.
79-80.
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perplexities result from the flow of students into and out
of the school. More than we suspect the student body is
fluid."1
All transfer students are by definition part of the
population that is on the move, and Taba indicated that
mobility is a factor in that it, ". . . dislocated neighbor¬
hood ties, dissolves the extended family structure and
dissolves the fabric of mutual family friendships. The
parents of these mobile families face their children alone,
without the supportive structure of the extended family and
neighborhood."^ The Association for Supervision and Cur-
riculim Development adds that: ". . . it is imperative that
all people have continuous opportunities to grow toward a
greater sense of self-acceptance, autonomy, dignity and
integrity.
C. Gilbert Wrenn observed that counselors need to be
4
understanding of families with regard to mobility.
^Association for Supervision and Curriculiam Devel¬
opment, Growing Up in an Anxious Age (Washington, D. C.i
National Education Association, 195^), p. 302.
^Hilda Taba, "Changes in Family Life and the High
School Program," High School Journal, XLII (May, 1959),
pp. 302-306.
^Association for Supervision and Curriculum Devel¬
opment, Perceiving, Behaving and Becoming (Washington, D. C.:
National Education Association, 1962), p. 220,
^C, Gilbert Wrenn, Counselor in a Changing World
(Washington,D, C,: American Personnel and Guidance Associa-
tion, 1962), p. 7.
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Unsettled conditions within the family may, according to
Wrenn, affect the adjustment of the children.
It would appear that some authorities are recognizing
that the modern American trend toward greater family mo¬
bility may be the basis for certain adjustment problems of
a growing number of students new to the coinmunity and school.
Little research could be found about the degree to which
these mobility factors may affect the students of any given
secondary school.
Findings and summary of data.—The findings which
follow were drawn directly from the interpretation of the
data as collected in this study.
Background of Students
The fathers of transfer students showed a greater
incidence of employment directly connected with Vandenberg
Air Force Base, and a larger niamber were members of the
United States Air Force than were the fathers of resident
students. Parents of the transfer students tended to have
slightly more formal education than did the parents of resi¬
dent students. The greatest mean differential was between
the mothers of each of the two groups.
Number of School Districts in Which
Students Have Lived
The number of school districts resided in by transfer
students during the past five years ranged from two to eight.
60
The mode for this group was two school districts, including
the one in which they now reside. The mean number of school
districts in which transfer students resided during this
five year period was between three and four. All resident
students had resided in the present district during the




Item 18, I am satisfied in general with LSHS.—Both
groups appeared very satisfied with their school in general.
A Chi Square calculated between the two group responses did
not indicate the significance level set for this research.
Item 19, I am accepted in the social life at LSHS.—
On this item the responses of both groups appeared much alike,
and the Chi Square showed no significant difference between
the two groups with respect to this item. Both transfer and
resident students generally felt that tliey were accepted in
the social life of the school.
Item 20, Students at LSHS are friendly.—Transfer
students were in more unanimous agreement with regard to the
friendliness of LSHS students than were the resident stu¬
dents. Chi Square showed a significant difference at the
.01 level. This seems to imply that either the transfer
group tended to be more sociable or that their initial im¬
pressions of students' friendliness might be tempered
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somewhat with time in residence. It might also be specu¬
lated that the transfer group may have used criteria based
on experiences in other school communities in making a
decision on this item. The transfer students indicated that
they see their fellow students as more friendly than did the
resident students.
Item 21 y I am satisfied with the city and commtinity
outside the school.—The tendency with both groups was toward
satisfaction with the city and community outside the school.
More transfer students than resident students were undecided
on this item, which might be taken as an indication that
they may not have been in residence long enough to form a
definite opinion. Chi Square showed the difference between
the groups was not statistically significant at levels set
for this study.
Item 22, Getting into extra-curricular activities at
LSHS is easy.—Both transfer and resident students generally
agreed that getting into activities at LSHS was easy for
them, Chi Square showed no significant difference between
the two groups on item twenty-two.
Item 23, Teachers at LSHS are friendly.—Resident and
transfer students were both in agreement here in that
teachers were friendly. There was no significant difference
in the way in which each group responded, according to Chi
Square.
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Item 24y Teachers at LSHS exhibit good teaching
ability.—The majority of both groups felt that teachers
here exhibited good teaching ability, and no significant
difference was^^ound between the responses of the two
groups.
Item 25, Counselors have helped me in Class placement
and selection of subjects.—-Both groups heavily favored
agreement and strong agreement in this category. There was
no significant difference between the transfer and resident
students on this item.
Item 26, Student behavior at LSHS compares well with
other schools.—A greater percentage of both transfer and
resident students felt that student behavior at LSHS com¬
pared well with other schools. More resident students were
undecided on this item than were the transfer students.
This is indicative of what might be expected since transfer
students have had greater opportunity for comparison. No
significant difference between the two groups was found on
this item.
Item 27, LSHS homework assignments are more lengthy
than other schools.—In this category, there was a high per¬
centage of both transfer and resident students who indicated
that they were undecided as to whether homework assignments
at this school were more lengthy than others. This might be
interpreted that those who expressed indecision felt that the
length of the assignments was about the same as in other
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schools. Of those who expressed definite opinions, both
groups felt that homework assignments were not as lengthy
as in other schools, Chi Square shows no significant
difference in the two groups on this item.
Item 28, Teachers have helped me in class placement
and selection.—The majority of transfer students felt that
teachers had helped them in this area, while a smaller per¬
centage of resident students felt that this was true of
their situation, Chi Square was significant here at the .05
level. However, both groups generally tended to be affirm¬
ative on this item. It is of interest to note that on item
25, counselors received more support in the area of class
placement and selection, which is what might be expected if
this is assumed a counseling function.
Total Response to Questionnaire
Items 18-28, Table 3
This is a sximmary of Table 2 and it reveals that the
over-all majority of both resident and transfer groups favor
the agree categories. This further indicates a generally
positive feeling by both groups toward their school adjust¬
ment in these areas. There appeared little difference be¬
tween the two groups on responses to the eleven items in
this section.
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Extra-Curricular Activities, Table 4
Both transfer and resident students were partici¬
pating in extra-curricular activities to much the same
extent. Few problems were expressed in this area and little
difference between the responses of the two groups appeared.
Students' Likes and Dislikes, Table 5
There was no heavy concentration of likes or dislikes
in any one area, and the comments were quite evenly dis¬
persed by both groups. Transfer students liked the profes¬
sional staff and personnel most, while the resident students
liked the physical facilities of the school. Both groups
found difficulty in choosing an area which they disliked
most.
Conclusions.—The analysis and interpretation of the
data on the opinions of fifty transfer and fifty resident
students of the Lompoc Senior High School, Lompoc, Cali¬
fornia would appear to warrant the following conclusions:
1. There is little difference between transfer and
resident students with regard to adjustment
factors covered in this study.
2. Both groups are satisfied in general with the
high school.
3. Both groups are satisfied in general with the
city and community.
4. Both groups find getting into extra-curricular
activities easy.
5. Counselors have helped both groups with class
placement and selection.
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6. Both groups feel that their present homework
assignments are no more lengthy than in other
schools,
7. Transfer students and resident students tend to
like the professional personnel of the school and
the physical facilities of the school, respec¬
tively for each group.
8. There is no outstanding area that either group
dislikes about the school.
9. Both groups perceive teachers as being friendly
and helpful.10.Both groups perceive teachers as exhibiting good
teaching ability.
Implications.—The implications that grew out of this
study are given below:
1. The community, school personnel, teachers and
counselors are providing for the adjustmental
needs of the new students.
2. The community, school personnel, teachers and
counselors are providing for the adjustmental
needs of the resident students.
3. Mobility, in this situation, is not a factor
in school adjustment.
Recommendations.—The findings of this study appear
to justify the recommendations to follow:
1. The school and community should continue its
general attitude and orientation practices with
transfer students,
2. The school and community should continue its
present attitude and relationship with the
resident students.
3. The school and community should continue to
evaluate its relationship with resident students
and its orientation practices with transfer stu¬
dents for the purpose of retaining or improving
upon the high degree of student adjustment and
satisfaction.
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Discussion.—The conclusions drawn from this study
were of a different nature than the writer had anticipated
at the onset of his investigation. Based on two years'
teaching experience in the district, the writer believed
that greater differences existed between the transfer stu¬
dents and those students who had been in residence for
several years, especially in the areas covered in this
study. Further, it appeared logical to him that mobility
would be a factor in school adjustment. Austin, for ex¬
ample, investigated several of the factors in his high
school, some of which were closely related to those in this
study.^ He concluded, on the basis of his survey, that new
students in his school needed help with regards to getting
into extra-curricular activities. Austin's survey, however,
did not specify a control group, such as a resident student
group. His conclusions appear to have been based solely
on the new students. The results of this study fail to
support Austin's survey as a general principle in that
transfer students in the Lompoc Senior High School tended
to become a part of extra-curricular activities about as
easily as did the resident students. The difficulties of
transfer students may be due to a specific institution
rather than situational.
^Austin, op, cit., pp. 64-65.
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Other authorities mentioned in the Summary of Related
Literature hinted that mobility was perhaps a factor to be
considered in school adjustment. Some felt that more con¬
sideration should be given to students who are new to the
school and community. These appeared to be logical assump¬
tions which coincided with the thinking of the writer when
he formulated the purposes of this study in anticipation
of finding differences in the two groups. Such assumptions
are no longer tenable.
A speculation might be made that either the counselor^
teachers, the school administration and the community have
done an exceptional job of orienting the new students to the
school and community, or that possibly the mobility of
students was not a factor in the first place, or whatever




Directions.—Fill in the following personal data as carefully
as possible.
Name Age Sex Grade
Father's occupation Mother's occupation
Father employed at VAFB ( ) yes ( ) no
Last grade completed by father by mother
List the school activities in which you are presently
participating:
Indicate the one thing you like most about LSHS:
Indicate the one thing you like least about LSHS:
Indicate the thing you like most about the city and com¬
munity outside the school:
Indicate the one thing ypu like least about the city and
community outside the school:
Estimate the number of times you have met with your coun¬
selor since last September:
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List the total number of school districts in which you have
lived in the past five years:
Indicate the date that you moved into the Lompoc commtinityi
(month)(year)
Directions.—The following has been designed to secure your
opinion on how you feel about your school situation. It is
important that you fill out the information accurately and
in your honest opinion. The information will be used on a
group basis and will in no way reflect upon you as an indi¬
vidual, Indicate the extent of your agreement with the
following. If you wish to make additional comments, please
number the question to which you refer, and write your
comment on the back of the page. Be sure to place one
check in each row. Each check will represent your reaction
to that statement.
I am satisfied in general with LSHS.
I am accepted in the social life
at LSHS.
Students at LSHS are friendly,
I am satisfied with the city and
community outside the school.
Getting into extra-curricular
activities at LSHS is easy.
Teachers at LSHS are friendly.
Teachers at LSHS exhibit good
teaching ability.
Counselors have helped me in class
placement and selection of subjects.
(U (U 0)
iH 0) iH 0)
Cn
C 0) O) o tTi fi Cr>
0 0) (U (U nJ O nJ
M M ■u to M (0
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0 0 0 0 0
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0 0 0 0 0
0 0 0 0 0
0 0 0 0 0
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Student behavior at LSHS compares well
with other schools.
LSHS homework assignments are more
lengthy than other schools'.
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PLEASE NOTE; Please check to make certain that you have
responded to each of the above items and
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